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ksl  ‘New’ ambitions for learning: the whole child
e for students to thrive, flourish

‘New’ ambitions KN%V'LNEERHNOW
Focus of ‘20thC’ ambitions

PERSONAL

VIRTUES KNOWLEDGE

SOCIAL SKILLS
DOMAIN SKILLS

INTERPERSONAL
SKILLS BASIC SKILLS

PURPOSEFULNESS

It’s not only what you know...

THINKING TO
GUIDE ACTION

» It’s how you know it
* And who you know it with
* And what you can do with it




sl ‘New’ ambitions for learning: the whole child
Ml  for students to thrive, flourish

KNOWING HOW
TO LEARN
PERSONAL
VIRTUES KNOWLEDGE

IAL SKILL
POEAESRES DOMAIN SKILLS

INTERPERSONAL
SKILLS BASIC SKILLS
PURPOSEFULNESS

It’s not only what you know...

THINKING TO .
e Itsh k t
GUIDE ACTION . S how you know 1

And who you know it with
* And what you can do with it
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IB approaches to learning



3 The development of competence in any domain

COMPETENT

PERFORMANCE

General
learning
competencies

E— =

Domain knowledge and skill



The big shift

Students as consumers of set content

Learners as producers of learning, for purpose



il The big shift in pedagogy, learning design, and school operation:
gl ‘new grammar of schooling®

Traditional:

* Assessment: standardised tests “How good are you?”
* Teacher: imparter of knowledge

* Agency in learning: with system and teacher

e Curriculum: set, aiming for “coverage”
 Teaching methods: dominated by class-based explicit

instruction 215t Century
« Homogeneity: aim for class of like-minded, like .

Assessment: to gauge capacity, and progress to
ability scholars

competence :” How are you good?”
e Selection: rankin . .

) g * Teacher: facilitator of learning, in and out of school
* Agency: includes learner too

e  Curriculum: flex, aiming for sampling, depth, and
engagement

 Teaching methods: broad repertoire

 Heterogeneity valued: participatory: peer-to-peer,
networks process; diversity valued

*William Tyack and David Tobin, 1994 ; Jenkins 2009 «  Selection: matching



fting the gaze to encompass all of what we value in

lop next generation methods of assessment and
gnition of learning

provide metrics for the transferrable competencies that
support learners to thrive

- that are as robust, scalable and comparable as
traditional standardised testing

and as useful at national and international level

and that have practical utility for learners, teachers and
recruiters



n assessment and credentialing......

) ALL of what we value

7 features.....




1.Focussed on assessing competence, not just knowledge

MELBOURNE

Competence is the capacity to consistently perform to achieve

a valued purpose in a domain of interest, using a combination
of knowledge and skill, personal dispositions and values,
social, interpersonal and intellectual skills, and an orientation
towards learning.
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Dreyfus and Dreyfus: growth in competence can be observed as

ses# qualitative observable shifts/leaps in capacity to perform

MELBOURNE

Increasing competence

‘ Master

Risk taking

Expert Seeking out the new

Challenges
conventions

Commits and cares

Develops
Competent unconscious frestc_es new
echniques,
- : responses
i omfortable in
Absorb facts Practices diverse range of Leads in the domain
Accommodate Develops situations Holds self to highest
_ views repertoire of tandards

Novices _ | techniques and Guides and assists >
Aware Discover rules approaches others: part of a

and techniques community
Interested s euid Develops

Seeks guidance language Lives with ambiguity

Purposeful



2, Underpinned by common currency, K-12
Many school’s frameworks: all defined using a common language and currency

about human competence
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52 competencies to date and growing
125,000 assessment in 2022

The University of Melbourne's
Assessment Research Centre presents

The ELEMENTS:
Building blocks of
assessing complex
competencies

ACI'IHG WITH DEVELOPING
RESPONSHUTV EXPERTISE
ES

TAKING ACTION
TOADD VALUE

ASSESSING
AGENCY IN
LEARNIN

ASSESSING
ACTING
ETHICAL "°

ASSESSING
QUALITY
THINKING

ASSESSMENT OF COMPLEX
COMPETENCIES: A POEM

Assessment is

aprocess.
of gathering evidence about a learner
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TRANSFCHIMING WHAT WE VALUE B SCHOOLS.



3. Competence captured in a behavioural progressions,
empirically verified, defining standards of behaviour

Level 5

Level 4

Level 3

Level 2

Level 1

Organising collaborator

Learners at this level can perform leadership roles if given opportunities. They reflect on the factors that may influence
group decisions and ensure that structures and processes are in place to sustain the work of the team. They motivate
others to persevere despite setbacks and ensure that support is available to all team members.

Value-adding collaborator

Learners at this level perform their work to a higher standard than required and take initiative to raise the work of the
group to a similar standard. They perform additional tasks within the role assigned to them, adopt and develop the
ideas of other team members, and step in to resolve misunderstandings, helping to achieve consensus.

Supportive collaborator

Learners at this level perform their work to the required standard, matching their contributions to the goals of the team,
and engage with others to help them perform at the same level. They make suggestions, share their knowledge and
skills, invite input from others and encourage them to elaborate or build on their ideas to help achieve team goals.

Responsible collaborator

Learners at this level undertake and complete teamwork without being prompted or reminded. They help with decision-
making by responding to the suggestions of others and contribute to group harmony by practicing pakikisama. They try
to see issues from different sides and ask questions to increase their understanding of others’ viewpoints.

Guided collaborator

Learners at this level follow instructions and participate in groupwork as required. They engage with other team

members, acknowledging their contributions and viewpoints. They may leave decision-making to others or leave work
unfinished if not reminded to complete it. 16



4. Assessment frameworks provide behavioural guides for
assessors, so they to know what to look for

THE UNIVERSITY OF
MELBOURNE

1.3 Draws on 2.3 Tailors 3.3 Adapts style |4.3 Varies 5.2 Redelivers 7.3 Customises  |AtLevel D, a person adapts or tailors their communication method
content and method of based on language based |message to response to and style to maximise the impact on their intended audience.

. . i X ) . He/she considers and responds to the audience’s needs and
context when delivery to suit  |audience on audience’s confirm message by reactions and to the circumstanices surrounding the context of
timing delivery  |circumstances reaction to suit [reaction understanding considering communication. When communicating a message, they make a

circumstances context judgment about the level of understanding of their audience. They
use information gathered through the checking process and re-
deliver the message to help their audience reach understanding if
required.
2.2 Matches 3.2 Matches 5.1 Check 6.3 Asks 7.2 Addresses At Level C, a person considers the context and audience when
method to delivery style to audience’s questions to seek |key ideas in G 3 v el | @/8lie merdn=s dielr deliany
. . . . . methods and styles (e.g., tone, volume, pace, language) to suit the
audience, audience and understanding by |clarity or confirm |[message audience and context. After delivering and receiving a message,
purpose or context asking questions [understanding they ask questions to seek clarity and confirm understanding.
content of
message
1.2 Follows 4.2 Uses a 6.2 Repeats or At Level B, a person starts to demonstrate consideration of the
instructions and recognised rephrases audience and context. In delivering messages, he/she tends to
follow set protocols or policies and considers recognised standards
protocols standard message within the organisation. They check their own understanding after
language within received to check receiving a message by repeating or rephrasing the message
an organisation understanding received.
1.1 Delivers 2.1 Delivers 3.1 Uses delivery |4.1 Uses the 6.1 7.1 Replies to At Level A, a person reacts and responds to communication
message without |message as style that is same language Acknowledges  |message without [*'tations: il ks o e e e s meilieg o
. . . . . delivery when communicating, without considering the audience
consideration of [instructed comfortable to |style across message consideration S e ey el A e s e eeEerees A
timing self different (verbally or non- respond when prompted or instructed.
contexts verbally)
1. Times delivery |2. Selects method| 3. Selects 4. Selects 5. Checks 6. Checks own 7. Responds to
of message to of delivery (e.g., |delivery style appropriate whether intended|understanding  |message
recipient email, phone call, |(e.g., tone, language message was after receiving a |received
face-to-face) appearance, communicated |message

volume, pace,
etc.)

Delivers message

Receives message

17



5. Digital assessment instruments for teachers, peers, learners to
underpin quality and consistency

o5 UDE
THE UNIVERSITY OF

MELBOURNE

* Each student is assessed by multiple assessors,
(including learners

e Assessors observe learners in authentic task in

different contexts to develop a 360, standards Rllby Platform
based view of level of competence s
virtua ly L
e Assessors need to be expert in learner and the o !’g.,m\ —

context, not the construct ey __’,l/-";""‘{" |

* Diversity in assessor background is an anything is possible

advantage
Humans recognise
* Digital tools scaffold the judgement and competence in ways that
provide QA support machines cannot

18



International Big Picture Leaming Credential
A passport to the world

6. Reporting via profiles (and supporting
portfolios), formative & summative

el developmental; no pass or fail; profiles success;
iessil formative melds into summative

IazaTame

https://education.unimelb.edu.au/melbourne-assessment/new-metrics#resources 19



7. Learner agency is supported in assessment

THE UNIVERSITY OF
MELBOURNE

» Learners understand the competencies, progressions and behavioural
indicators

» They develop the language and understanding of competence

» They can help design their own performance tasks

» They can assist raters to understand their performances

» They can assess themselves

» They can assess their peers

» They can decide with whom to share their reports

» They don’t fail




7. Utility is the key :

o5 UDE
THE UNIVERSITY OF

MELBOURNE

» For learners, day to day and in transition Victorian Tertiary Admissions Centre
» For teachers

» For school leaders

» For recruiters and selectors

UNIVERSITIES
ADMISSIONS
CENTRE.




Next-gen assessment and recognition

o5 UDE
THE UNIVERSITY OF

MELBOURNE

...a process
of gathering evidence
from a variety of sources
In which the learner shows what they are capable of
In complex domains of learning
to support a considered judgment
about their position on a scale of competence
from less expert to more expert
representing what they know and can do
and what they need to learn next
with a sufficient degree of confidence
to support them in their learning
and to provide recognition of their attainments
that people can trust

Sandra’s Poem

22



Some further topics: the state of the nation...

Challenge for school leaders

‘Align
‘Align credentials &

warranting

* Takes time: reform happens over many years

assessment
. Align design',
« Key leadership by first movers in schools, with g e, e
higher purpose too crystalised  pedagogy
* Not one size fits all Q. ...
y
the need
System support for broader

learning

* Limited Exceptions e.g., SACE, VC VM, UNICEF,  2m®ter
EYALTS, SWANS/ABLES

e Significant structural innovation outside the
systems

E.g.: Melbourne Assessment credentials Yrs 6,
10, 12; IBPLC;

Tertiary admissions developments promising

23



Ipnline PL for schools

| .
the Melbourne Assessment Community

Metrics Research Partnership (by
7itation)

&D partnerships by negotiation e.g., NPDL;






ome reflections for leaders
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